DOCUMENT RESUME 



ED 479 146 



SO 034 884 



AUTHOR 

TITLE 

PUB DATE 
NOTE 



PUB TYPE 
EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



Lucey, Thomas A. 

Of the Egyptians, Ancient Greeks, Jesus, and Teaching 
Personal Economics in Grades K-12. 

2003-03-29 

22p.; Paper presented at the Annual Meeting of the National 
Association of Multicultural Education Region 6 Texas 
Conference {Dallas, TX, March 29, 2003) . 

Information Analyses (070) — Speeches/Meeting Papers (150) 
EDRS Price MFOl/PCOl Plus Postage. 

'‘'Ancient History; Curriculum Development; '‘'Economics; 
Elementary Secondary Education; Foreign Countries; Greek 
Civilization; Literature Reviews; Social Studies 
Economic Concepts; Jesus Christ 



ABSTRACT 

Through this review of literature, the economic attitudes and 
patterns in ancient Egypt are interpreted. The paper also explains the 
economic ideas of the ancient Greek philosophers and of Jesus of Nazareth. It 
observes that societal deterioration, prompted by economic-f ocused pursuits 
and different societal interpretations, may occur based on economic status. 
The need to consider these differences in curricula development is recognized 
and recommendations for their improvement is provided. (Contains 44 
references.) (Author/BT) 



Reproductions supplied by EDRS are the best that can be made 
from the original document. 



so 034 884 



VO 



OV 

r~- 




Of the Egyptians, Ancient Greeks, Jesus and 
Teaching Personal Economics in Grades K-12 



Thomas A. Lucey 



University of Memphis 



Paper presented at the annual meeting of the National Association of Multicultural Education 

Region 6 and Texas Conference 
Dallas, Texas 
March 29, 2003. 



V. 



PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 







TO THE EDUCATIONAL RESOURCES 
INFORMATION CENTER (ERIC) 



U.S. DEPARTMENT OF EDUCATION 
Office of Educational Research and improvement 
EDUCATIONAL RESOURCES INFORMATION 

K CENTER (ERIC) 

This document has been reproduced as 
received from the person or organization 
originating it. 



□ Minor changes have been made to 
improve reproduction quality. 



9 



• Points of view or opinions stated in this 
document do not necessarily represent 
official OERI position or policy. 



Abstract 



Through this review of literature, the author interprets the economic attitudes and patterns in 
Ancient Egypt. He also explains the economic ideas of the ancient Greek philosophers and of Jesus 
of Nazareth. The author observes that societal deterioration prompted by economic-focused 
pursuits and that different societal interpretations that may occur based on economic status. He 
recognizes the need to consider these differences in curricula development and provides 
recommendations for their improvement. 
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Introduction 



According to the U.S. Department of Commerce Census Bureau (2002), the United States 
experiences ongoing multicultural economic disparity. This growing disparity is indicated by the 
widening income gap between rich and poor and by the general inequitable wealth ownership 
patterns along ethnic lines (U.S. Department of Commerce Census Bureau, 1986, 1990, December 
13, 2000, April 9, 2001). 

Part of this disparity may result from the poor financial literacy of our youth. Studies show 
that high school and elementary school children generally possess low understandings of income, 
money management, spending and credit, and savings and investment tenets (Jumpstart Coalition, 
1997, 2000, 2002; Lucey, 2002). Children mostly learn about financial practices at home 
(American Savings Education Council (ASEC), 1999; Jumpstart Coalition, 1997, 2000, 2002; 
Lucey, 2002). 

In our multiculturally modern context, children inherit both financial resources and the 
practices for managing them (Conley, 2001). As objective as economic laws may appear, it is 
possible that social contexts affect subjective economic realities that individuals experience. Amos 
Tversky and Nobel Prize winner Daniel Kahneman (1983) demonstrated the differences between 
common perceptions and factual information. Just as Vygotsky (1978) theorized historical contexts 
for learning and Bronfenbreimer (1979) theorized environmental learning systems, it is very 
possible that historical and developmental factors influence economic learning processes and 
associated economic-related perceptions. 

While research does not appear to have specifically investigated the idea of perceptions 
related to economic contexts, evidence exists to suggest relationships between economic conditions 
and psychological conditions. For example, Phelan and Schvaneveldt (1969) found significant 
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relationships between self-perceptions of children and siblings’ spending and savings patterns. Hira 

I 

and Mugenda (1999) observed that financial satisfaction, financial expectations, and lack of 
financial worries predict positive self-worth in adults. Taylor and Overbey (1999) found young 
adults were overly optimistic of their own economic circumstances when compared to objective 
interpretations; they also found relationships between financial attitudes and interpersonal 
perceptions. Cozzarelli, Wilkinson, and Tagier (2001) discovered group perceptions of college 
students involved economic associations. These studies suggest that economic differences may 
result fi'om perceptual differences. It is quite possible that our financial practices may reflect our 
societal and personal values. 

If economic patterns mirror processes of value or character patterns, then ethical research 
may provide some study direction. MacIntyre (1984) challenged the ethical community to consider 
that ethical theory lacked meaning outside historical contexts. He identified three characteristics to 
moral debates: positions with premises only criticizable in historical contexts; objective arguments 
based on subjective premises; and differently defined terms fi'om different historic contexts. By 
tracing the history of European ethical theory, MacIntyre (1984) observed that modem society 
distorted the heroic and classical Greek understanding of personal virtues. Astutely, MacIntyre 
(1988) observed his review was incomplete because he only considered European ethical history, 
not ethical histories of other cultures. 

A multicultural capitalist society that experiences economic disparities must recognize that 
societal challenges are associated with economics-based personal perceptions. To investigate such 
possibilities, I review perceptions associated with foundational societies and philosophical 
influences. Tracing the development of Ancient Egypt, its internal processes and external contacts, 

I develop a conceptualization of systemic societal and economic relationships. I then consider how 
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economic status affected societal perceptions by reviewing the interpretations of the classical Greek 
philosophers and of Jesus of Nazareth. Finally, I relate findings to conditions in modem educational 
settings, providing suggestions for curriculum and research. 

Archaic Egypt 

Most literature about archaic Egyptian cultures resulted from archeological research. 
Between 10,000 and 5,000 BCE hunter-gatherer and fish catching populations in the Nile Valley 
interfaced with peoples from the Fertile Crescent area and distinguished themselves from each 
other by their form of subsistence (Hayes, 1965). Thus, cultures determined different worth of 
people by their food-gathering processes. 

From 5,000-3,000 BCE these groups attempted to irrigate agricultural land immediately 
around the Nile through community agreement between political and political-religious groups 
(Vercoutter, 1981). Tomb construction and tomb contents provided evidence that craft 
specialization, labor division, and social complexities existed in Gerzean-Egyptian culture around 
3,500 BCE (Trigger, 1982). 

A social order may have existed within these societies. Tribal group chiefs were believed to 
have important roles due to their perceived magic/religious powers (Trigger, 1982; Vercoutter, 
1981). Eventually a unified state developed which was divided into provinces (nomes) or human 
groups. This organization facilitated an economic environment that “exploited the country... more 
effectively” (Vercoutter, 1981, p. 719). This unified state prompted an exchange system of taxes 
and labor from the people for protection by the government, where such a process did not occur in 
similarly environed cultures of that time (Trigger, 1982). 
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Pharaonic Egypt 

Old kingdom. Society in the Old Kingdom appeared to be a cooperative system based on 
societal function. Pharaonic society may not have involved rigid societal classes, as the pharaoh 
could send a person “back to the land” as a discipline measure (Vercoutter, 1981). However, 
Yoyotte (1981) wrote that wealth and land became associated with bureaucratic hierarchy. 
Increasing provisions for fimerary purposes (Aldred, 1984) provided evidence that the pharaoh and 
priests received economic favor through tax exemptions in honor of “the gods”, enabling wealth 
development for those controlling the surplus. 

The society used no money, as everyone belonged to organizations that supplied the 
members’ needs (Vercoutter, 1981). The economic system contained no bourgeoisie and 
experienced rare “middleman” aside from commercial agents of the pharaoh or temples (Yoyotte, 
1981). 

The society’s cooperative existence did not last, as a power struggle in the wealthy upper 
class increased the power of great nomal chiefs during the last dynasties of the Old Kingdom 
(Kemp, 1982; Yoyotte, 1981). Royal officials were no longer relatives of the pharaoh, and rivalries 
for power developed as positions became based on inheritance. The upper class became 
competitive and the image of the divine king eventually failed (Aldred, 1961). 

Bell (1971) pointed out that towards the end of the Old Kingdom, a long draught period 
adversely affected grain production. It may be argued that because of the competition for wealth 
and power, Egypt was not prepared for the draught it experienced. Bell (1971) remarked that 
existing hieroglyphs did not contain direct criticisms of the pharaohs, as writing was a skill for the 
elite during that period. The writings generally involved positive expressions of events. It is 
possible the absence of criticism may simply represent the elite’s deliberate neglect to document 
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administrative failures and shortcomings. The writings may only have conveyed the elite’s 
interpretation of events. Without additional information, it is difficult to objectively anticipate what 
members of the lower class might have written had they possessed the proper skills. 

It is possible the draught exacerbated developing political competitions and conflicts. As the 
pharaohs’ power and wealth transferred to the lords, the lords became competitive, and a 
complacency toward the community (as a whole) developed. This complacency then prompted the 
neglect of surplus preservation efforts, weakening their preparedness for the draught emergency. 

Middle kingdom. The Middle Kingdom witnessed efforts to reorganize the administration 
processes, but lacked the peaceful security experienced in the Old Kingdom (Aldred, 1961). In this 
period slaves became societal participants as the human spoils of war. While the high offices 
bought and sold personal property to increase personal wealth, an economic schism reemerged 
between the king and the people (Aldred, 1961; Yoyotte, 1981). The Middle Kingdom slowly 
declined as the pharaohs began to delegate governmental duties more to the viziers and chancellors 
(Aldred, 1961). 

New kingdom. The New Kingdom witnessed pharaohs’ efforts to address political 
corruption and national security (Bakr, 1981). During this period, the internal government function 
maintained and enhanced the agricultural economy, while maintaining societal attitudes and needs. 
While a middle class developed and provided contact between the upper and lower classes, the 
society’s hierarchical structure contained social economic divisions based on occupation (O’ 
Connor, 1982). Nevertheless, minor craftsmen and unskilled workers were socially dependent on 
others (Aldred, 1961). The middle and lower classes possessed little political influence except 
when this order was disrupted (O’Connor, 1982). Still, an element of compassion for the lower 
classes existed, as the Egyptians respected farm labor because they understood the processes 
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(Aldred, 1961). This compassion did not prompt land ownership; Herodotus did not describe any 
freeman farmers in this society, as the government temples owned all the land (O’Coimor, 1982). 

Class distinctions occurred on educational as well as economic lines (Aldred, 1961). Civil 
service recruits had a moral code that involved a “scorn for commonality”, yet this code also 
involved good intentions and respect for social order (Yoyotte, 1981). Evidence of compassion for 
the lower classes existed, however. The code prescribed that “...If poor cultivator is in arrears with 
his taxes, remit 2/3rds of them” (Aldred, 1961, p.l80). While disdain for the economically 
disadvantaged existed, cooperation was necessary for societal cohesion. 

Pharaonic Egypt experienced the development and decline of a storage and redistribution 
system where the upper class traded the surplus to increase personal power and wealth (Trigger, 
Kemp, O’Coimor, & Lloyd, 1983). During this period, urban and rural lives were undistinguishable 
(O’Connor, 1982). 

As the upper class grew wealthy and the middle class developed, the society experienced 
internal and external challenges, in part prompted by climate changes. A possible reason for 
Pharaonic society’s longevity may have involved self-understanding. The Egyptians “understood 
tensions and conflicts threatening their social stability” (O’Connor, 1982, p. 844). However, the 
elite’s focus on personal wealth accumulation and on protection more than societal redistribution 
prompted rivalries for power and societal disruption. These conditions left society vulnerable to 
Greek conquer. 

Hellenistic Egypt 

Egyptian society changed greatly under Greek control. The upper levels of government 
were filled entirely with Greeks and no efforts to relate Egyptians to the new culture occurred 





(Law, 1978). The new social order depended on specialization, rather than function (Bowman, 
1986). 



The Hellenistic pharaohs (Ptolemies) did not coordinate economic production with the 
Egyptians; they seized products from the treasury, and created discriminatory policies against the 
indigenous Egyptians (Law, 1978). The oppressive ruling processes prompted six economic 
problems; Egyptian cultivation hardships, declining rural population, ptolemist land maintenance 
problems, irrigation process decays, and tri-metallic currency inflation (Law, 1978). Soon after the 
revolt of 217 B.C.E., the Greeks increasingly sought Roman intervention for economic and political 
problems (Law, 1978; Riad, 1981), and eventually passed control to Rome by 30 B.C.E. 

Roman Egypt 

Roman Egypt witnessed similar societal relationships to Hellenistic Egypt, as the 
indigenous people did not benefit from the new system. Under Roman government, Egypt 
completed the transition from a rural to an urban based society where “only the wealthy... really 
participated in this culture.” (Bagnall, 1993, p. 99). The Egyptians paid taxes, but Greek and 
Roman citizens were exempt (Bagnall, 1993; Bowman, 1986). In this setting, private economic 
relationships, official structures, and religious hierarchies combined to create societal class 
structures (Bagnall, 1993). The Roman government, lead by an appointed prefect, included 
honorary magistrates who were elected by the landowners (Bagnall, 1993). Thus economic status 
provided control opportunities putting wealthy Greeks and Romans in legal favor (Bagnall, 1993). 
Summary of Egypt 

The nature of Early Egyptian societies involved an ordering of each other and their leaders; 
however, evidence of wealth distinction did not appear until the division of labor and specialization 
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occurred. This economic value judgment appeared to be a basic individual and social thought 
process. 

The economic discrimination process involved at least two dimensions. First, it involved an 
inter-societal dimension that involved one class level over another that was observed in all 
Egyptian societies. Second, it involved an intra- societal dimension where one culture imposed its 
values over another. The inter-societal economic relationship began as a cooperative process. 
However, as the wealthy upper class controlled the surplus for longer periods, economic and social 
processes to retain such control persisted. Such processes included a code of poor attitudes and 
expectations about the lower classes. 

Economics represented a systemic discriminatory basis that prompted societal deterioration 
in Ancient Egypt. Wealth was pursued for personal gain, rather than for societal well-being. To 
clarify societal interpretations based on societal class, I now describe the views of the Ancient 
Greek philosophers and of Jesus of Nazareth. 

Ancient Greece 

The well-known philosophers of Ancient Greece were members of the upper classes 
(Pomeroy, 1994). MacIntyre (1988) explained how Plato’s Republic described the structure and 
content of societal theory, but its foundation was paradoxical. Aristotle provided a telos or direction 
to Plato’s theories of the Republic. He theorized citizens realized their own good, as prescribed by 
their context in a city-state or polis (MacIntyre, 1988). According to Aristotle, there was not a 
standard for ethical conduct outside of the polis. 

Aristotle held that financial management involved exercising the mean of “liberality” 
between the extremes of “prodigality” and “meanness” (Hadreas, 2002). This mean involved a 
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practical lifestyle, an avoidance of extremes, a pleasure absent the extremes, and a moral education 
on training of control of feelings (Hadreas, 2002). 

Hadreas (2002) wrote that in Ancient Greek society, freeman required citizenry in a society 
where land ownership was family, not individual based. A man without a family did not have land 
rights. Aristotle saw gathering money in, and of itself, as unnatural (Hadreas, 2002), possibly 
because he developed within this context of understanding land ownership. Reportedly Aristotle 
disliked financiers because their occupation prompted what I call “financial enslavement”. 
Ironically, Aristotle’s allowance for social classes (MacIntyre, 1988) included slavery, and 
appeared contrary to this perception. It is possible that Aristotle’s just war concept overlooked the 
possibility that war involved economic motives and economic enslavements. 

Xenophon. Through his experiences from outside Athens, Xenophon provided a societal 
interpretation that Plato and Aristotle lacked (Pomeroy, 1994). Through his Oeconomicus, 
Xenophon identified wealth “as any good thing one possesses” (Pomeroy, 1994, p. 105), yet 
qualified that value may be a subjective concept. Xenophon considered wealth a concept that varied 
between people, and considered immorality as its universal hindrance. 

Xenophon explained farming processes to demonstrate his ideas on estate management, 
because he believed farming represented the basis for a successful society. The critical element for 
successful farming was a functionally cooperative family, where the husband and wife represented 
an economically functional unit. The husband had responsibility for the income and the wife had 
responsibility for expenses and for estate protection. The measure of personal worth depended on 
actions, rather than income. Xenophon held that assets should be in a common fund, with the better 
partner determined by the more valuable contributions, rather than the most contributions. 
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Like Plato and Aristotle, Xenophon theorized that cooperative roles (including slavery) 
represented part of society. He offered a functional justification of the family unit focused on 
values rather than on wealth. Yet, as in Plato and Aristotle’s interpretations, social roles existed in 
Xenophon’s conceptualization. Societal members possessed functional duties within those contexts. 

Summary of Greek perspectives. These three upper class classical Greek philosophers 
expressed theories involving different societal dynamics, yet consistently held that society 
contained duty bound roles for members to fulfill. The writings of the ancient Greek philosophers 
were those of the upper classes, however. There do not appear to be writings by the slaves or lower 
class that expressed their own ideas. To gain perspective of the ideas of the lower class, I consider 
the first century of the Common Era and the interpretations of what a member of the lower class 
had to say. 

Jesus 

Jesus of Nazareth was probably an illiterate peasant with great oratory skills who had great 
knowledge of society in general and of Jewish traditions specifically (Crossan, 1994). While it may 
be conjectured that Luke’s gospels documented Jesus’ literacy, Crossan and Reed (2001) noted that 
the literacy rates at that time were about 3 to 5%. Given Jesus’ lower economic status, Crossan & 
Reed (2001) argued that Jesus was cognizant of Jewish traditions, but just could not read. Stories of 
Jesus’ reading in the temple might have represented literary devices to parable Paul’s experiences 
in Acts (Crossan & Reed, 2001) and the childhood dialogue in the temple may be an allegory 
responding to claimed childhood accomplishments of Roman leaders (Crossan, 1999). 

Jesus challenged the societal order of his time and culture through his parables and his 
actions. He challenged the society that prompted economic differences and espoused “a radically 
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egalitarian society representing an absolute equity of people that denie(d) any discrimination 
between them and negate(d) the necessity of any hierarchy” (Crossan, 1994, p. 71). 

Jesus was concerned with the societal destitute, not just the poor, because the destitute were 
the societal outcasts; they suffered the most from societal injustices (Crossan, 1994). His contact 
with the lepers was an economic message, as leprosy was not only a medical circumstance, but one 
involving material imperfections as well (Crossan, 1994). Tom clothing represented a social sign of 
indebtedness and ill social health; to be unclean involved being outcast by the wealthy (Crossan, 
1994). Jesus recognized the unfairness and unjustness associated with greed-based societal 
interpretations. 

Societal differences involved economic elements that distorted humanistic-based 
considerations of others. Jesus recognized that unless society could purge itself from its lust for 
material wealth and recognize humanistic-based worth, society had immediate vulnerabilities. 
Conclusions 

Early in societal development, economics represented a systemic source of discrimination 
that affected personal and societal interpretations. The process became evident in a surplus society 
as specialization and division of labor processes were established. These economic interpretations 
occurred between and within societies and between and within ethnic and racial communities as 
well. 

Ancient Egypt provided evidence that economic based discriminatory processes prompted 
societal deterioration. When wealth was pursued as an end it obscured the understanding of societal 
good. Marked differences in perceptions of societal interpretations were evident between the 
perceptions of the upper societal class Greek philosophers and lower societal class Jesus. Economic 
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circumstances affected personal perceptions in the extreme, prompting neglect of human-based 
relationships. 

Our population exhibits multicultural dimensions of financial ownership. As the federal 
government may well understate poverty levels (National Public Radio (NPR) the Kaiser Family 
Foundation and Harvard University's Kennedy School of Government, 2001) those populations 
with disproportionate percentages of impoverished members may not receive the support required 
for economic survival. In general, our multicultural populations of color might lack the skills and 
conditions to retain the income they earn (Conley, 2001). While cognitive learning processes may 
alleviate these disparities, they don’t folly address the problem. This review of historical contexts 
and perceptions suggests that economic psychologies play important roles in these processes. 
Implications for Educational Processes 

In our early 2U‘ century setting, economics education represents a multiculturally relevant 
issue because economically influenced perceptual differences underlie educational disparities 
today. Standardized testing bias, administration-teacher conflict, and technological resource 
allocation disparities represent manifestations of the economic bias that plague our educational 
system. Even school and district consolidation debates condense down to the affluent advocacy of 
Economies of Scale pitted against community calls for quality learning environments (Strang, 

1987). Economic influenced perceptions challenge the equal education opportunities for students of 
different socio-economic backgrounds. 

The No Child Left Behind Act (U.S. Department of Education, 2001) lacks the substance to 
be effective legislation towards improving personal economic learning because it does not provide 
any guidance for curriculum development. To be folly effective, given the tangible realities of our 
multicultural economic disparities, personal economics curriculums must address both 
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interpersonal and cognitive aspects of financial practices. Unless the act provides such curriculum 
direction, the economically disadvantaged lack the psychological wellness to practice economic 
content that may not relate to their life circumstances. 

Within our educational systems, economic perceptions affect education contacts with 
educators, education contacts with students, and student contacts with students. To be effective, a 
multiculturally relevant educational process must recognize group and individual economic 
perceptual differences and model human-based behaviors for our children to follow. 
Recommendations 

The challenge of economic learning involves economic perceptions as well as economic 
understandings. John (1999) indicated that some adolescents might not possess the ability to 
develop consumer understandings to the degrees that their peers do. Based on the historical and 
modern research presented, I believe these differences involve environmental foundations that may 
develop from interpersonal perceptions and experiences. 

Educators must commence dialogues involving economic perceptions and their influences 
on educational learning processes. Curriculum and instructional processes should involve 
environments upholding positive student perceptions, regardless of student economic status. To that 
end, the following recommendations are offered for improving curriculum processes. 

• Include interpersonally relevant benchmarks in the existing four personal economic areas 
expressed in curriculum guidelines advocated by the Jumpstart Coalition. 

• Utilize positive focused student centered learning environments that allow students success 
through discovery of economic relationships and encourage humanistic resolutions to 
economic conflicts. 
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• Adapt assessment processes that recognize individual economic learning differences and 
compensate for challenges accentuated by the standardized testing biases. 

• Employ cooperative community oriented experiences that discover collective human worth 
independently from economic circumstances. 

Economic-based perceptions play critical roles in prompting societal inequities. The 
educational process must assume a leadership posture to overcome this multicultural bias. For 
multicultural education processes to be systematically successful, educators must learn from the 
Ancient Egyptians, Greeks, and Jesus and undertake efforts to practice and teach cooperative 
humanistic economic values. 

Note 

This paper presents partial findings of an independent study project conducted under the 
direction of Dr. Jeffrey M. Hawkins during the Fall, 2002 semester. 




17 



16 



References 

Aldred, C. (1961). The Egyptians. London: Thames and Hudson. 

Aldred, C. (1984). The Egyptians. London; Thames and Hudson. 

American Savings Education Council, Employee Benefit Research Institute, and Matthew 
Greenwald and Associates (1999). The 1999 youth and money survey. 

Washington, DC: American Savings Education Council. 

Bagnall, R. S. (1993). Egypt in late antiquity. Princeton, N.J.: Princeton University Press. 

Bakr, A. A. (1981). Pharaonic Egypt. In G. Mokhtart (Ed.). UNESCO General History of 

Africa. II, Ancient Civilizations (pp. 84-11 1). London: Heinemaim Educational Books. 

Bell, B. (1971). The dark ages of ancient history I, The first dark age in Egypt. American Journal of 
Archaeology, 75, 1-26. 

Bowman, A. K. (1986). Egypt after the pharaohs. Berkeley, CA: University of 
California Press. 

Bronfenbreimer, U. (1979). The ecology of human development: Experiments by nature 
and design. Cambridge, MA, Harvard University Press. 

Conley, D. (2001). Decomposing the black- white wealth gap; The role of parental 

resources, inheritance, and investment dynamics. Sociological Inquiry, 71(1), 

39-66. 

Cozzarelli, G., Wilkinson, A. V., & Tagier, M. J. (2001). Attitudes toward the poor and 
attributions for poverty. Journal of Social Issues, 57(2), 207-227. 

Crossan, J. D. (1994). Jesus. A revolutionary biography: A startling account of what we can 
know about the life of Jesus. San Francisco: HarperCollins. 




18 

17 



Crossan, J. D. (1999). The birth of Christianity: Discovering what happened in the years 
immediately after the execution of Jesus. San Francisco: Harpers. 

Crossan, J. D. & Reed, J.L. (2001). Excavating Jesus: Beneath the stones, behind the texts. 

San Francisco: Harpers. 

Hadreas, P. (2002). Aristotle on the vices and virtue of wealth. Journal of Business Ethics, 29, 361- 
376. 

Hayes, W. C. (1965). Most ancient Egypt Chicago: University of Chicago Press. 

Hira, T. K. & Mugenda, M. (1999). The relationships between self-worth and financial 
beliefs, behavior, and satisfaction. Journal of Family and Consumer Sciences: 

From Research to Practice, Pi (4), 76-82. 

John, D. R. (1999). Consumer socialization of children: A retrospective look at twenty 
-fwQyQdxs oirQSQSxch.. Journal of Consumer Research, 26, 183-213. 

Jumpstart Coalition (May 22, 1997). High school seniors lack financial smarts shows survey. 

Retrieved March 9, 2002 from http://www. iumpstart.org/upload/news. cfm?recordid=37 . 

Jumpstart Coalition (April 6, 2000). “Financial literacy declining among 12th graders, coalition 

urges states to include personal finance in curriculum staiidards”. Retrieved March 9, 2002 
from http://www. iumpstart.org/upload/news. cfm?recordid=60 . 

Jumpstart Coalition (April 23, 2002). “From bad to worse: Financial literacy drops among 12* 
graders”. Retrieved May 25, 2002 from 
http://www. jumpstart. org/upload/news.cfrn?recordid=99 . 

Kemp, B. J. (1982). Old kingdom, middle kingdom, and second intermediate period in Egypt. In 
J.D. Clark (Ed.) The Cambridge History of Africa, Volume 1: From the Earliest Times to c. 
500 B.C. (pp. 658-829). London: Cambridge University Press. 




18 



19 



Law, R. C. C. (1978). North Africa in the Hellenistic and roman periods 323 B.C. to AD 305. In 
J.D. Page (Ed.) The Cambridge History of Africa, Volume 2:c. 500 B.C. A.D. 1050 (pp. 
148-205). London: Cambridge University Press. 

Lucey, T. A. (2002). The Personal Financial Literacy of 4th Grade Students. 

(Masters Thesis), Meniiphis, TN: University of Memphis. 

MacIntyre, A. (1984). After virtue. Notre Dame, IN: Notre Dame. 

MacIntyre, A. (1988). Whose justice, which rationality? Notre Dame, IN: Notre Dame. 

National Public Radio (2001, May 3). NPR/Kaiser/Kennedy School Poll. Washington, 

DC : Rosenbaum, M. D., Altman, D., Brodie, M., Stefferson, A.E., Blendon, 

R.J., Pelletier, S.R., & Benson, J.M. [Article] Retrieved May 3, 2001, from 
http ://www. npr.org/pro grams/ specials/poll/poverty/ . 

O’ Connor, D. (1982). Egypt, 1552-664 B.C. In J.D. Clark (Ed.) The Cambridge history of Africa, 
Volume 1: From the earliest times to c. 500 B.C. (pp. 830-940). London: Cambridge 
University Press. 

Pomeroy, S. B. {\99 A). Xenophon: Oeconomicus. Oxford: Clarendon Press. 

Phelan, G. K., & Schvaneveldt, J. D. (1969). Spending and saving patterns of adolescent 
s^Xings. Journal of Home Economics, 61(2), 104-109. 

Riad, H. (1981). Egypt in the Hellenistic era. In J. Ki-Zerbo (Ed.) General History of Africa . I, 
Methodology and African Prehistory, (pp. 184-207). London: Heinemann Educational 
Books. 

Strang, D. (1987). The administrative transformation of American education: School 

district consolidation, \92>%-\9%9. Administrative Science Quarterly, 32(3), 352-364. 

Taylor, D. S. & Overbey, G. (1999). Financial practices and expectations of student and 




19 



20 



non-student consumers. Journal of Family and Consumer Science: From 
Research to Practice, 9/(4), 39-42. 

Trigger, B.G. (1982). The rise of civilization in Egypt. In J.D. Clark (Ed.) The Cambridge 
History of Africa, Volume 1: From the Earliest Times to c. 500 B.C. (pp. 478-547). 
London: Cambridge University Press. 

Trigger, B.G., Kemp, B.J., O’Connor, D, & Lloyd, A.B. (1983). Ancient Egypt, A social history. 
London: Cambridge University. 

Tversky, A. & Kahneman, D. (1983). Extensional versus intuitive reasoning: The 
conjunction fallacy in probability judgment. Psychological Review, 90 (4), 

293-315. 

U.S. Department of Commerce Census Bureau (1986). Household Economic Studies: 
Household Wealth and Asset Ownership: 1984 (Series P. 70-7). 

U.S. Department of Commerce Census Bureau (1990). Household Economic Studies: 
Household Wealth and Asset Ownership: 1988 (Series P. 70-22). 

U.S. Department of Commerce Census Bureau (2002). Historical Income Tables - 
Households. Retrieved January 1 1, 2003 from 
http://www.census.gov/hhes/income/histinc/h01.html . 

U.S. Department of Commerce Census Bureau (April 9, 2001). Asset Ownership of 

Households: 1995, Table 1 (Revised, August 22, 2002). Retrieved November 16, 2002 
from http://www.census.gov/hhes/www/wealth/1995/wlth95-l.html . 

U.S. Department of Commerce Census Bureau (December 13, 2000). Asset Ownership of 

Households: 1993, (Revised, August 22, 2002). Retrieved November 16, 2002 from 
http://www.census.gov/hhes/www/wealth/1993/wlth934a.html . 



O 

ERIC 



20 



21 



U.S. Department of Education (2001). Subpart 13 - Excellence in economic education. 

Retrieved July 3 1 , 2002 from httD://www.ed.gov/legislation/ESEA02/pg78.html . 

Vercoutter, J. (198 1). Discovery and diffusion of metals and development of social systems up to 
the fifth century before our era. In J. Ki-Zerbo (Ed.) General History of Africa. I, 
Methodology and African Prehistory (pp. 706-729). London: Heinemann Educational 
Books. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 
processes. Cambridge, MA: Harvard University Press. 

Yoyotte, J. (1981). Pharaonic Egypt. In G. Mokhtar, (Ed.) General History of Africa. 11, Ancient 
Civilizations (pp. 1 12-135). London: Heinemann Educational Books. 




21 



22 




U.S. Department of Education 

Office of Educational Research and Improvement (OERI) 
National Library of Education (NLE) 
Educational Resources Information Center (ERIC) 

REPRODUCTION RELEASE 

(Specific Document) 




i I. DOCUMENT IDENTIFICATION: 



- Title; 

Of the Egyptians, Ancient Greeks, Jesus and Teaching Personal Econonnics in Grades K-12 


Author(s): Lucey, Thomas A. 




Corporate Source: 


Publication Date: 


Univer 


March 29, 2003 


II. REPRODUCTION RELEASE: 





(n order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in 
^ the monthly abstract journal of the ERIC system, Resources in Education {R\E), are usually made available to users in microfiche, reproduced paper 
copy, and electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Credit is given to the source of each document, arxJ, 
If reproduction release is granted, one of the following notices is affixed to the document. 

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the 
bottom of the page. 



■ 1 



The sample sticker shown below will be 
affixed to all Level 1 documents 


The sample sticker shown below will be 
affixed to all Level 2A documents 


The sample sticker shown below will be 
affixed to all Level 2B documents 


PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL HAS 
BEEN GRANTED BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE. AND IN ELECTRONIC MEDIA 
FOR ERIC COLLECTION SUBSCRIBERS ONLY 
HAS BEEN GRANTED BY 




PERMISSION TO REPRODUCE AND 
DISSEMINATE THIS MATERIAL IN 
MICROFICHE ONLY HAS BEEN GRANTED BY 


^ 








ifjl® 


TO THE EtlflHiyNAL RESOURCES 
INFORMCTION CENTER (ERIC) 




TO THE El2fl3moKAL RESOURCES 
INFORlfc^ON CENTER (ERIC) 




TO THE EDlfiABRAL RESOURCES 
INFORMIrflON CENTER (ERIC) 


1 




2A 




2B 



Level 1 

Check here fw Level 1 release, permittine reproduction 
and dissemination in microfiche or other ERIC archival 
media (e.g., electronic) and paper copy. 



Level 2A 
□ 

Check here for Level 2A release, permitting reproduction and 
dissemination in microfiche and in electronic media for ERIC 
archival collection subscribers only 



Level 2B 

□ 

Check here for Level 2B release, permitting reproduction 
arxl dissemination in microficho only 



Documents will be processed as iixlicated provided reproduction quality permits. 

If permission to reproduce is granted, but no box is checked, documents will be processed at Level 1 . 



/ hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this document as 
indicated above. Reproduction from the ERIC microfiche or electronic media by persons other than ERIC employees and its system contractors 
retires permission from the copyright holder. Exception is made for non-profit reproduction by libraries and other service agerxyes to satisfy 
information needs of educators in response to discrete inquiries. 




Printed Name/PositiorVTitle; 

Thomas A. Lucev, Graduate Assistant 


Orgarlv^ton/Address: / J 

University of Memphis ^ 

325 Browning Hall 
Memphis, TN 38152 


Tetephof»: 

901-678-5789 


FAX: 


E-Mail Address: 

tlucey@memphis.edu 


Date: 

3-29-2003 



o 

ERIC 



III. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE): 

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to dte the availability of the document from another source, please 
provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is publicly 
available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are significantly more 
stringent for documents that cannot be made available through EDRS.) 




IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER: 



If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and 
address: 




V. WHERE TO SEND THIS FORM: 



Send this form to the following ERIC Clearinghouse: . 



ERIC/CHESS 

2805 L. Tenth Street, #120 

BioorningtorE, IN 47408 



However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being 
contributed) to: 



O 

ERLC 

Q33 (Rev. 2/2001) 



ERIC Processing and Reference Facility 
4483nA Forbes Boulevard 
Lanham, Maryland 20706 

Telephone: 301-552-4200 
Toll Free: 800-799-3742 
FAX: 301-552-4700 
e-mall: ericfec@lneted.gov 
WWW: http://ericfecility.org 



